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1  Introduction
It is a well-known fact that education is one of the most important human rights and 
a primary stimulus of socio-economic development [27]. Nonetheless, profound gen-
der-related inequality in education is observed in most of the developing countries, 
such as Uganda. Despite a great number of national and international efforts aimed at 
raising the access to education, girls in Uganda still must cope with significant barri-
ers that impede their school attendance and graduation rates. The education system in 
Uganda has undergone changes over the years through some policy programs that have 
tried to improve access and quality of education: Universal Primary Education (UPE), 
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introduced in 1997, and Universal Secondary Education (USE) in 2007 [2, 10]. Such 
efforts have increased school enrollment, yet the gender gap in learning is still not elimi-
nated, especially in the rural regions, where socio-economic and cultural dynamics have 
shown a disproportionate impact on girls to pursue their education [29].

Girls’ education cannot be overstated [43]. Girl education brings about better health 
experience, economic independence and gender equality, which subsequently bring 
about the development of the nation [21]. Studies indicate that when girls receive edu-
cation, their earnings increase, child mortality falls, and their participation in deci-
sion-making improves [41]. Girls in Uganda have their challenges despite the above 
advantages, such as early marriage, teen pregnancy, financial constraints, gender-based 
violence (GBV), and cultural requirements to restrict their education access [45]. Despite 
progress in enrollment, Uganda still faces major challenges in retaining girls in school 
and supporting them to complete secondary education. According to the World Bank 
[45], girls in only 27% of situations continue schooling up to the upper secondary and 
less than 4 percent of girls are enrolled in tertiary education. According to UNICEF [42] 
and recent national statistics, around 24% of girls aged 15—19 are pregnant or have had 
a child, and 43% of women aged 25—49 were married before age 18. These high rates of 
child marriage and adolescent pregnancy are significant impediments to girls’ education. 
These figures underscore the need for strategic programs that address both institutional 
and societal obstacles hindering girls' education in Uganda. Overcoming these barriers 
is essential to improving social progress, economic growth, and gender equality.

The adverse economic and social effects of gender inequality in education are sig-
nificant to the economic development and society in Uganda. Women education also 
boosts their labor force, postpones marriage, boosts family health, alleviates poverty, 
and aids the development objectives of a country [16, 17, 19, 33]. Nevertheless, the cur-
rent policies have not tackled the actual causes of school dropout in girls sufficiently, 
since the rate of dropouts has been relatively high in female pupils. Increased education 
for girls does not only serve them on a personal basis but also economic development at 
large. World Bank [45] says that the earnings girls are likely to earn in the future can be 
enhanced by 10 percent to 20 percent in every year of education. Besides, a combination 
of better child health and the political involvement is also a direct result of female educa-
tional progress that leads to the decline of the fertility rates.

Gender differences in education are still present in Uganda and especially in rural 
regions where the families lack finances and the schools are also in poor conditions. The 
gender gap is made worse by the societal norms that still emphasize the education of 
boys more than that of girls [41]. With the decreased number of women joining profes-
sional jobs, gender disparity in the labour force and income is here to stay. Girls are the 
ones to be educated to help interrupt this cycle: through higher education, women are 
more likely to postpone marriage, make healthier family choices and access healthcare 
services more efficiently. Nevertheless, teenage pregnancy (30%), and child marriage 
(33%) remain the obstacles to the educational achievements of girls [42]. Gender-
based educational inequalities persist in the UPE and USE regions, even with the aims 
of mitigating UPE related to education, girls are still lower than those of boys in reten-
tion and completion, especially in the rural regions. Gender-based violence and early 
marriage, among other socio-cultural factors, coupled with hidden costs, poor facilities, 
and low educational achievement among girls, persist. To obtain gender equality in the 
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educational sphere, specific responses to these issues are necessary to overcome these 
obstacles, which involve governmental, international, and local organizations, like UNI-
CEF and UNESCO.

Uganda is still bound to Sustainable Development Goals (SDGs) and African Union 
Agenda 2063, which aims at good education (SDG 4) and equal representation between 
genders (SDG 5). The attainment of these objectives would need a better policy imple-
mentation, more funds, and more programs in the community to overcome cultural 
barriers. Although significant literature has been written regarding the barriers such as 
infrastructural limitations, early marriage, and finances, further research should be con-
ducted to understand the existing success of interventions and the effect on the econ-
omy [6, 12, 15–17, 19].

This study explores the situation of girl child education in Uganda, the challenges 
that are apparent in the area, the effects of the policies, and ways in which sustainable 
changes can be achieved through data-driven solutions. The research will give an evi-
dence-based report of the factors and possibilities of improving the education of girls in 
Uganda especially those in rural communities where the differences are most enhanced. 
The paper is organized in a way that Sect. 2 is a literature review; Sect. 3 includes the 
research design and methodology; Sect. 4 explains the findings; and finally, Sect. 5 is a 
summary of the research study and policy and practice recommendations.

2  Review of literature
2.1  Theoretical literature: the economic impact of educating girls

It is well known that education is one of the major sources of societal and economic 
development. Human Capital Theory assumes that a person is more productive when 
investing in their education and this, in its turn, contributes to the prosperity of com-
munities and economies [39]. In the case of girl child education, the theory can be used 
to imply that educating girls can be multiplied: the education of girls can not only posi-
tively impact girls but also lead to wider gains in society like increased family income, 
improved health status, and economic independence. Women who have education tend 
to join the workforce, have postponed marriage and invested in the education of their 
children and hence the cycle of poverty is broken [7].

The World Bank [45] underlines that the benefits of investing in the education of 
girls are higher income, better health of children, and a more active participation in 
the processes of decision-making. Nevertheless, it is a statement which is supported 
by UNESCO [41] but which lacks adequate coverage of various studies. This assertion 
would be strengthened by a wider survey of various research in the various areas since 
the differences in the cultural, socio-economic and educational backgrounds might have 
different impact on such results.

However, Human Capital Theory assumes relatively efficient and formal labour mar-
kets in which educational investment is rewarded through higher earnings. In Uganda’s 
predominantly informal and patriarchal economy, these assumptions are only partially 
met. Gendered labour market segmentation, unpaid care work, and discriminatory 
norms may weaken or delay the expected returns to girls’ education. A purely human-
capital lens can therefore underestimate the structural and normative constraints that 
shape girls’ educational trajectories.
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To address these limitations, this study also draws on Gender and Development 
(GAD) and Social Norms perspectives. GAD highlights how power relations and patri-
archy shape access to resources and decision-making within households and commu-
nities, helping to explain why investments in boys’ education may be prioritized even 
when girls’ schooling yields high social returns. Social Norms Theory further clarifies 
how collectively held expectations around early marriage, fertility, and appropriate gen-
der roles can sustain high dropout rates despite formal policy commitments to gender 
equality. Taking together, these perspectives complement Human Capital Theory by 
foregrounding the ways in which patriarchy can distort anticipated returns to education 
and constrain girls’ choices.

Beyond human capital and gender frameworks, Capability approaches, most notably 
those developed by Sen and Nussbaum, emphasize the expansion of individuals’ capa-
bilities and freedoms rather than only their earnings. Applied to Uganda, this lens shifts 
attention from schooling to income towards girls’ substantive freedoms to avoid early 
marriage, participate in public life, and exercise bodily autonomy. Similarly, work on 
gender socialization in education (e.g., Stromquist) underscores how curricula, teacher 
expectations, and hidden school practices reproduce gendered aspirations, which may 
partly explain why increased access has not translated into equal outcomes.

2.2  Key barriers to girl child education: a data-driven analysis

2.2.1  Economic constraints: household income vs. school enrollment rates

The financial impediments have also been the greatest challenge in Uganda, as young 
girls are denied an opportunity to receive education. Although there are measures in 
the country, like the Universal Primary Education (UPE) and Universal Secondary Edu-
cation (USE), the families with low incomes still must pay the hidden costs, including 
uniforms, transportation, and unofficial fees. According to the report by the World Bank 
[45], household income is directly correlated with the enrollment rates, and many fami-
lies cannot focus on the education of girls because of the poor budgets. According to 
a study by the World Bank [45], by 2030, the eradication of child marriage in Uganda 
would create up to 3 billion dollars every year by increasing the education among the 
girls. Although such projections are handy, empirical data based on various studies, such 
as those studies that are region specific, may give a clearer understanding of the delicate 
economic effects of educating girls in various regions of Uganda.

2.2.2  Social and cultural factors: child marriage rates vs. school dropout rates

Another major obstacle to education of girls in Uganda is the fact that child marriage 
and early pregnant still exist. According to the estimates by the World Bank [45], 33% 
of girls get married before their 18th birthday, and 30% of girls give birth in their teens. 
Such cultural habits have a disproportionate impact on the girls resulting in school 
dropouts and cutting short educational systems. In research done by Ochen et al. [28], 
Northern Uganda values early marriage and education as a way of attracting bride price 
and therefore, in their respective countries, girls are regarded as useful assets leading to 
poor academic achievements and increased rates of school dropouts. Early marriage and 
school dropouts are, however, not a simple case. It is necessary to note that marriage in 
most instances might be an after-effect of school dropout other than the cause.
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2.2.3  Infrastructure challenges: availability of schools vs. enrollment data

Shortage of proper educational infrastructure, especially in the rural regions, is a major 
challenge to girl child education. The unavailability of schools, distances, and inadequate 
facilities are more disproportionate to girls, increasing the level of dropouts. Accord-
ing to the World Bank [45] and UNICEF [42], although the enrollment rates have been 
high in Uganda, girls have lower retention and completion rates in comparison to boys, 
particularly in rural areas. Research in parts of the world such as Northern and Eastern 
Uganda, including that by Azam et al. [5] and Ochen et al. [28], suggests that these dis-
parities are partly due to poor infrastructure, which is compounded by socio-cultural 
factors.

2.2.4  Government and NGO interventions

International organizations such as UNESCO and UNICEF have offered their assistance 
to the government in their attempts to solve the problem of gender disparities in educa-
tion. Although policies such as UPE and USE have increased the rate of enrollment, it 
has not been adequate to solve the problem of the underlying barriers to retention and 
completion, particularly among girls [14]. Organizations such as BRAC support some 
programs that have been partially successful in boosting retention, but these interven-
tions tend to be local and cannot be scaled [45]. According to Nashir et al. [25], the effi-
ciency of these programs must be evaluated with more stringent longitudinal research 
done to ascertain the long-term effects of the programs on the educational achievement 
of girls in many parts of Uganda.

2.3  Empirical literature: case studies and data analysis

2.3.1  Education enrollment and dropout trends

Admission of female students has been increasing with the time, yet the number of 
school dropouts is so alarming. The available data on the issue, provided by UNESCO 
[41], shows that the enrollment level of girls in primary school has risen to 54% but the 
rate of secondary school graduation is only 27%. Such dropout rate is more common in 
the rural regions where the girls experience more socio-economic and cultural difficul-
ties. According to the Uganda Bureau of Statistics (2024), the disparities in regions are 
also quite high: Acholi, Northern Uganda, has only 7% enrollment rate, and Kampala has 
52%. This trend shows the necessity of having region-specific policies to respond to the 
specific challenges of the region. The local policies and community programs should be 
analyzed deeper and how they have either favored educational development among girls 
in these areas or slowed down the process must be analyzed.

These patterns echo findings from Bindeeba et al. [9], who also report higher dropout 
among rural and economically vulnerable girls, but contrast with studies that empha-
size school-level factors such as teacher attitudes or school safety as primary drivers of 
attrition. The divergence suggests that economic and school-level explanations are inter-
twined rather than competing in many contexts, poverty amplifies the impact of unsafe 
or low-quality school environments.

2.3.2  Impact of economic factors on education

The connection between income level of a household and school enrolment is not new 
to literature. Families that have limited resources tend to educate boys first before girls 
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particularly in the poor areas. According to Bindeeba et al. [9], girls in rural Uganda 
have higher chances of dropping out of school because of financial reasons. This is an 
economic fact which is especially clear in such places as Northern Uganda where fami-
lies tend to prefer to make economic contributions in the now rather than in the future, 
investment in education of girls.

2.3.3  Effectiveness of government and NGO interventions

The evaluation of such policies as UPE and USE have been mixed. As much as these 
initiatives have boosted enrollment, the disparity between boys’ enrollment and those 
of girls in terms of retention is still wide. Research by UNICEF [42], the World Bank 
[45] and other organizations has indicated that these policies have not been able to ade-
quately deal with the underlying causes of female disadvantage in education. The NGO 
programs as it operated through BRAC have demonstrated potential in enhancing edu-
cational retention, however, the difficulty is how to expand the programs to cover every 
part of Uganda.

2.4  Gaps in literature and conclusion

Although much has been written about the obstacles facing the education of girls in 
Uganda, it would be desirable to have more area-oriented research, especially in the 
eastern, northern, and south-western parts. Most of the research is conducted on the 
national level, which does not always reflect the complexity of the issues girls in these 
regions have to endure. More empirical studies are required to investigate the differ-
ences in education attainment among girls in various regional settings and the ability of 
the interventions to work in alternative local settings. To sum up, though such policies 
as UPE and USE have achieved progress in terms of enrollment rates, there are still lots 
of issues related to keeping girls in school and finishing their education. The causes of 
these challenges are complex and consist of economic, social, cultural and infrastruc-
tural obstacles. These problems need specific interventions, which must be context spe-
cific, region specific, and include all stakeholders such as the government, the NGOs, 
and the communities.

Overall, existing studies tend to examine single barriers, such as poverty, early mar-
riage, or infrastructure, in isolation. Few combine economic, socio-cultural, and insti-
tutional dimensions within a single analytical framework, and even fewer link these 
barriers to the design and implementation of specific policies such as UPE and USE. This 
review therefore adopts a more integrative lens, juxtaposing national-level trends with 
regional case studies to identify where prevailing theories and interventions fail to fully 
account for persistent gender gaps.

3  Methodology
3.1  Research design

This study uses the secondary approach of data synthesis drawing on both quantitative 
and qualitative evidence from published and publicly available sources with the aim of 
assessing the datasets and literature to comprehend the challenges and opportunities 
in education of girls’ education in Uganda. The research does not entail primary data 
gathering and all the results will be on secondary data wherein the authors utilize gov-
ernment reports, data of international organizations (e.g., UNESCO, UNICEF, World 
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Bank), and past research studies that have been carried out. The combination of these 
secondary data sources provides an overall picture of trends and obstacles to girls’ edu-
cation in Uganda over the period 2000—2024. The study adopts a triangulation logic, 
comparing quantitative indicators with qualitative findings to strengthen the validity of 
interpretations.

A quantitative approach is employed in the study to analyze the enrollment, retention, 
and completion rates to follow the trends, whereas the qualitative approach incorporates 
the available interviews and case studies in literature. The sources of data involved in this 
study are publicly available sources, including the Uganda Bureau of statistics (UBOS), 
UNESCO, UNICEF, and World Bank.

3.2  Document selection criteria

To make sure of the topicality and the quality of the sources that were included during 
this synthesis, the following criteria were used to select the documents:

3.2.1  Inclusion criteria

 	• Articles published by peer-reviewed journals, official governmental reports, and 
publications of credible international organizations like UNESCO, UNICEF, and the 
World Bank.

 	• Reports that indicate the number of girls attending and not attending secondary 
schools in Uganda in 2000–2024 in relation to enrollment, dropout, and completion 
rates.

 	• The case studies and qualitative studies which give detailed information on the socio-
cultural and economic obstacles to the education of girls in different areas of Uganda.

3.2.2  Exclusion criteria

 	• Articles that lack information that is specific to Uganda or its areas.
 	• Non-peer reviewed and non-reputable sources.
 	• No documents older than 2000 or which do not contain any relevant or updated 

data.

3.2.3  Search strategy and cutoff points

 	• A thorough search of the academic databases of Google Scholar and JSTOR and 
PubMed was performed. Search keywords were based on girl child education 
Uganda, secondary education trend Uganda, socio-cultural barriers to education 
Uganda and UNICEF education reports Uganda.

 	• Only the studies and reports published within the past 24 years (2000–2024) have 
been considered to make use of current and recent data.

3.3  Data collection

No primary data was gathered since the study involves the analysis of secondary data. 
Rather, the research summarizes the data in the following sources:
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3.3.1  Quantitative data

 	• The opening and enrollment and retention based on the official datasets, i. e. Uganda 
Bureau of Statistics (UBOS), UNESCO, and the World Bank (2000–2024).

 	• Regional statistics on secondary education enrollment, dropout rate and completion 
rate of girls in certain regions (e.g., Northern Uganda, Eastern Uganda, South-
Western Uganda and Central Uganda).

 	• National reports and surveys, like the UNICEF Education Reports, and the national 
household survey, Uganda National Household Survey (UNHS) are considered key 
data sets.

3.3.2  Qualitative data

 	• Information on the past case studies and interviews which were carried out in 
peer-reviewed articles and reports. These studies have given qualitative data which 
informs about the barriers that girls must access education such as early marriage, 
violence against girls and financial reasons.

 	• Qualitative sources of special note are from Nabugoomu [24] on school dropouts 
and Maureen et al. [20] on the effects of gender-based violence in Rukungiri, and 
Ochen et al. [28] on the education barriers in Northern Uganda.

3.4  Data analysis

In this research, the data analysis will include two major strategies:

3.4.1  Quantitative data analysis

 	• The data on enrollment, retention and completion rates of girls in Uganda and its 
regions were summarized using descriptive statistics. It involves the calculation of 
averages, percentages and trends with time (2000–2024).

 	• A comparative analysis was used to determine the differences in the education 
attainment among girls across regions. To show the difference in access to education, 
the completion rate of girls in Northern Uganda (7%), was compared to Kampala 
(52%).

 	• An appendix of data is given, which provides information about the sources, the year, 
and the definition of the variables used.

 	• Where possible, time-series data (e.g., UBOS and World Bank indicators) were 
examined to identify trends in enrollment, completion, and dropout between 2000 
and 2024. Simple trend lines were constructed to visualize trajectories over time, 
and regional comparisons were made using percentages and gross enrolment ratios. 
Although the analysis is primarily descriptive, we interpreted consistent trends across 
multiple sources as evidence of robust patterns rather than isolated data points.

3.4.2  Qualitative data analysis

 	• The qualitative data on the available literature was synthesized using thematic 
analysis. The main themes revealed are socio-cultural barriers (e.g., child marriage, 
gender-based violence), economic barriers (e.g., financial constraints, lack of 
resources), and infrastructural barriers (e.g., distance to schools, poor facilities).
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 	• Previous interviews and case studies (as the case of Maureen et al. [20]) were 
analyzed with the help of qualitative methods to determine the reasons behind the 
educational dropout rates among girls in various regions.

 	• Qualitative data were analyzed using a thematic synthesis approach. First, relevant 
findings from each study were extracted into a matrix (study, region, population, 
key barriers). Second, inductive coding was used to group similar barriers (e.g., early 
marriage, GBV, financial constraints, infrastructure) into broader themes. Finally, we 
examined convergence and divergence across studies and regions; themes reported 
consistently across independent sources were treated as ‘high-confidence’ findings, 
while isolated or context-specific findings were flagged as tentative. This process 
allowed us to triangulate quantitative trends with qualitative explanations.

Regional comparisons are also involved in the analysis to analyze the differences in bar-
riers in Northern, Eastern, South-Western, and Central Uganda. As an example, the 
problem of girls in Northern Uganda is addressed in the framework of the cultural val-
ues that advocate early marriage over education, which was found in Ochen et al. [28].

3.5  Ethical considerations

Since this research is based on the analysis of secondary data only, no issues of the pri-
mary data collection apply. All the datasets employed in this paper are publicly avail-
able and have been gathered and published by credible institutions like World Bank, 
UNESCO and UNICEF. Besides, any qualitative data mentioned in the literature review 
and analysis is adequately referenced to the authors and publications.

3.6  Limitations

Although the current study is a synthesis of the information contained in a very large 
number of secondary materials, the limitations of the secondary data analysis deserve to 
be mentioned. These include:

 	• Data availability: The data might not be entirely representative of all regions in 
Uganda especially in remote regions

 	• Data consistency: It is possible to have inconsistency in the data provided by various 
organizations, particularly when comparing data across time or space.

 	• Absence of primary data: The study does not involve new primary data that would 
have given more information on the lived experiences of girls in Uganda.

4  Findings
In this segment, the secondary sources will show findings of the data collected by the 
researchers based on the national and regional statistics on girl child education in 
Uganda. It deals with the major obstacles and patterns in enrollment, retention, comple-
tion rates, and gender differences, which conform to the study objectives that were ini-
tially stated in the introduction. The results have been presented in quantitative trends 
and qualitative analysis using the secondary data sources namely UNICEF, UNESCO, 
the World Bank, UBOS and past research findings.
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4.1  Quantitative data analysis

4.1.1  Secondary school completion rates

The completion rates of the girls in the secondary schools in Uganda have also been low 
with significant differences being experienced in the rural and urban regions. As shown 
in the statistics provided by the World Bank [45], the percentage of girls that attend 
upper secondary education in the country, as stated above, covers vast disparities across 
regions. As an illustration, the completion rate is 52% in Kampala with only 7% in North-
ern Uganda [42] (Fig. 1).

4.1.2  Dropout rates and causes

The rate of school drops out of girls is disproportionately high especially in the rural and 
poor areas. According to the Uganda National Household Survey (UNHS) conducted 
by UBOS [38], 53.8% of girls who leave school report financial reasons such as fees and 
other education-related costs. Teenage pregnancy and early marriage are another signifi-
cant cause of school dropouts. According to UNICEF [42], teenage pregnancy is the rea-
son why 30 percent of school dropout cases among girls are caused, and 33 percent are 
caused by child marriage. These are highly associated with gender-based violence (GBV) 
and social-cultural practices (Fig. 2).

4.1.3  Tertiary education enrollment

Girls are also severely under-represented in tertiary education. The World Bank [45] 
estimates that only around 4% of girls are enrolled in tertiary education, compared to 
a national gross enrolment ratio of approximately 6–7% [41]. The difference under-
scores the persistent problem of accessing higher education by girls especially in the 
rural regions. This low enrolment rate is heightened by economic factors and cultural 
demands that girls should get married after their secondary education (Fig. 3).
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Fig. 1  Regional Comparison of Secondary Completion Rates among girls (2000–2024).Data points: Kampala 52%, 
Northern Uganda 7%, South-Western Uganda 35%, Eastern Uganda 28%. Note: Fig. 1 shows the regional com-
parison of secondary completion rates among girls (2000–2024) in Kampala, Northern Uganda, South-Western 
Uganda and Eastern Uganda. Data compiled from UNICEF [42], UBOS (2024), World Bank [45], and UNESCO [41]. 
Description: A bar chart of the secondary completion rates of girls in Kampala, Northern Uganda, South-Western 
Uganda, and Eastern Uganda
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4.2  Qualitative data analysis

4.2.1  Socio-cultural barriers: child marriage and teenage pregnancy

Gender-based violence (GBV) and cultural norms are also important challenges to the 
education of girls in Uganda. As noted in interviews and case studies by Maureen et al. 
[20] and Ochen et al. [28], child marriage has become embedded into the tradition in 
Northern Uganda, especially because the traditional beliefs emphasize early marriages 
among girls rather than schooling. One teacher in Gulu said,“In our community, girls 
are married off early, and education is seen as unnecessary for them.” Another significant 
school dropout in Eastern Uganda is teenage pregnancy. As explained by a local leader 
in Kumi, “Many girls drop out due to pregnancy and are excluded from school, which 

Fig. 3  Girls vs. Boys: Tertiary Enrollment Rates (2000–2024).Data points: Girls 4%, Boys 6–7% (Gross Enrollment 
Ratio). Gender gap calculated as the difference between boys’ and girls’ tertiary enrollment rates [41, 45]. Fig. 3. is 
a bar graph that compares the tertiary enrollments between girls and boys in Uganda and shows the gender gap

 

Fig. 2  School dropout causes among girls (2000–2024). Data points: Financial constraints 53.8%, Teenage preg-
nancy 30%, Early marriage 33%, Gender-based violence 15%.Fig. 2 is a pie chart explaining the rate of girls who 
dropped out because of the lack of finances, teenage pregnancy, early marriage, and gender-based violence. 
Causes of school dropout among girls (2000–2024) based on data from the Uganda National Household Survey 
(UNHS, 2024) and UNICEF [42]. Data compiled from UNICEF [42] and the World Bank [45]
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forces them into early marriage.” This is a vicious cycle that adds to low completion rates 
among girls and results in the socio-economic challenge that girls struggle with (Fig. 4).

4.2.2  Economic constraints: school fees and finances

Economic factors are very important determinants of the educational outcome of girls. 
Financial constraints on families through school fees, cost of transport and informal 
school fees among others have a huge impact on girls staying in school. One of the single 
mothers in Rukungiri had revealed: “I have to choose between sending my boys to school 
or my daughters. It is always a difficult decision.” In rural Uganda, the value of male chil-
dren in the traditional society has led to the preference of their education in the family. 
According to the report on UNICEF [42] 53.8% of girls drop out because of financial 
reasons. 

Summary: In Northern, Eastern, South-Western, and Central Uganda, a table of the 
percentage of school dropouts based on financial constraint factors is summarized in 
Table 1.

4.2.3  Interventions by government and NGOs

Government programs such as Universal Primary Education (UPE) and University Sec-
ondary Education (USE) have gone an extra mile to raise the enrollment rates; however, 
they have not touched the actual causes of dropout especially among girls. The report by 

Table 1  School dropout distribution by region (2000–2024) based on financial constraints
Region % of dropouts due to financial constraints
Northern 50%

Eastern 45%

South-Western 38%

Central/Kampala 30%
Distribution of school dropouts by region (Northern, Eastern, South-Western, and Central Uganda) due to financial 
constraints between 2000 and 2024. Data compiled from the Uganda National Household Survey (UNHS, 2024) and UNICEF 
[42]. Reference: CNN article by Yardley & December [47]

Fig. 4  Comparative analysis of Causes of School dropout among Girls of that Region (qualitative data).Data points 
(regional averages): Northern Uganda – Early marriage 45%, Teen pregnancy 35%; Eastern Uganda—Early marriage 
40%, Teen pregnancy 38%; South-Western Uganda—Early marriage 32%, Teen pregnancy 28%; Central Uganda—
Early marriage 25%, Teen pregnancy 20%. Comparative analysis of dropout causes among girls in Northern, East-
ern, Southwestern, and Central Uganda (2000—2024). Data compiled from UNICEF [42], UBOS (2024), Maureen et 
al. (2024b) and Ochen et al. [28]. Fig. 4 shows a bar chart comparing the prevalence of the dropping out among 
girls because of teenage pregnancy and early marriage in Northern and Eastern and Southwestern Uganda
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UNICEF [42] states that the number of girls who attend secondary schools has grown, 
yet, the retention rates are low, particularly in rural areas. NGOs like BRAC and Save 
the Children have come up with initiatives to curb the cases of dropouts and enhance 
gender equality in education. As an example, the program of BRAC in Northern Uganda 
demonstrated certain success in having vocational training and financial support of girls, 
but these measures were local and not extended to the national level (Fig. 5).

4.3  Limitations of the study

This study is based on secondary data analysis, and there are inherent limitations in 
using publicly available datasets. The key limitations include:

 	• Heterogeneity of data sources: the study draws data from different sources, including 
UNESCO, UNICEF, and government reports. Each source may use different 
definitions, methodologies, and data collection techniques, which could lead to 
inconsistencies in reported statistics.

 	• Geographic limitations: data from rural Uganda is often limited, particularly from 
Northern Uganda, where infrastructure is minimal, and access to education is 
severely restricted. As such, the data presented may not fully capture the lived 
experiences of girls in these regions.

 	• Lack of primary data: this study relies entirely on secondary data and cannot capture 
real-time or current qualitative insights from girls, teachers, and parents in Uganda. 
Interviews and case studies from recent years would offer more nuanced and 
contextually specific findings.

4.4  Discussion and synthesis of findings

The results of this research will be a detailed synthesis of the current information on the 
obstacles to the schooling of girls in Uganda, the further elaboration of the well-known 
trends on this issue by the international agencies, including UNICEF, UNESCO, and the 
World Bank. Analysis provides the major issues facing secondary and tertiary educa-
tion of girls, and especially regional inequity, socio-cultural challenges, and economic 

Fig. 5  Government and Non-Governmental Organizations Interventions and their effect on the School Retention 
rates of girls (2000–2024)..Data points: Retention rate before UPE (1996)—42%; after UPE (2000)—58%; after USE 
(2007)—65%; current (2024)—72%. Effect of government and NGO interventions (UPE launched in 1997, and USE 
launched in 2007) on girls’ school retention rates in Uganda (2000–2024). Data compiled from UNESCO [41], World 
Bank [45], and UNICEF [42]. Fig. 5 is a line graph that indicates the effect of UPE and USE programs in terms of 
school retention rates in the pre-implementation period and after the implementation of these policies
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limitations. This debate critically summarizes such findings, paying emphasis on its pol-
icy, practical, and future intervention implications on the education sector in Uganda.

4.4.1  Regional disparities in secondary school completion rates

The disparity in the secondary school attainment among girls in the region as shown in 
the data indicates the overall problem of unequal access to education between the rural 
and urban regions. Its national completion rate of as stated earlier is alarming though 
masking great differences with the urban centers such as Kampala recording 52% com-
pared to rural areas, particularly the Northern part of Uganda at just 7%. These differ-
ences indicate the unbalanced allocation of education, infrastructure, and socio-cultural 
perception of education to girls. It is recognized that regional differences in the comple-
tion rates need local interventions. In Kampala the problems could be more likely to be 
associated with the socio-cultural aspects like gender prejudice and the quality of educa-
tion, and in Northern Uganda, there are the structural aspects of poor infrastructure, 
inadequate access to education and the ingrained cultural practices including early mar-
riage and gender-based violence (GBV) which contribute to dropout by creating unsafe 
school environments and triggering early marriage or pregnancy. Thus, although there 
has been an increase in the rate of enrollment due to national policies such as the Uni-
versal Primary Education (UPE) and the Universal Secondary Education (USE) these 
programs have not been used uniformly in regions. The results underline the need to 
design interventions in accordance with specific issues of a specific area, so that the poli-
cies would consider socio-economic and cultural contexts of the rural and marginalized 
population.

4.4.2  Dropout rates and socio-cultural barriers

Girls in Uganda have a disproportionate rate of dropout and the socio-cultural factors 
influencing this condition include teenage pregnancy and early marriages. The observa-
tion that 30% of girls are dropping out because of teenage pregnancy and 33% because 
of child marriage are consistent with the available literature on the socio-cultural deter-
minants that deprive girls in Uganda a chance to receive an education. The studies of the 
region and case studies in the study have shown that in some parts especially North and 
Eastern Uganda, girls are mostly married off very young and education is not accorded 
much attention and instead traditional gender roles are given which accord girls their 
priority as wives and mothers. These results highlight the need to deal with the underly-
ing causes of early marriages and teenage pregnancy. Whereas the increase in enroll-
ment rates has taken place to some extent following the government and NGO efforts 
to achieve this, there has not been adequate progress on the cultural practices that have 
cultivated these negative cultures. The educational policies should not just encourage 
enrollment, but also retention and completion. Interventions are not supposed to just 
educate the girls but also collaborate with the communities to change the view of edu-
cating girls. Gender equality programs, sensitizing the community about the importance 
of educating girls, and discussing with the community leaders on detrimental cultural 
traditions can be used to create an enabling environment where the girls can remain in 
school and finish their schooling.
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4.4.3  Economic barriers: financial constraints

As indicated by UNHS conducted by UBOS [38], financial limitations continue to face 
girls’ education in Uganda where 53.8% of girls dropped out because of their school 
fees and other implicit costs. This is a vital problem, especially in the rural communi-
ties where families incur more financial difficulties and are usually compelled to make 
difficult decisions when it comes to the children to be taken to school. Boys are given 
preference over girls in the education sector in most families, yet another factor that 
contributes to the disparities in the educational achievements of boys and girls. Finan-
cial strain of education such as school fees, transport and unofficial fees still plays on 
the capability of girls to remain in school, although the government has been trying to 
bring in primary and secondary school education as a free one. The results indicate that 
these policies, as much as they have seen the enrolment rates rise, have never fully dealt 
with the hidden costs of education, which is a major obstacle to many families. Scholar-
ships, financial aid schemes and school fees subsidies, especially to girls in low-income 
families, may be a vital way of overcoming these hindrances. Also, the community-based 
support systems (like the local fundraiser to educate girls) may be considered as the way 
to reduce the financial pressure on the family.

4.4.4  Tertiary education enrollment

Girls are also under-represented in tertiary education with only 4% of girls enrolled in 
tertiary education as opposed to a national average of 6–7%. This disparity is indicative 
of the larger systemic problems that restrict access to higher education by girls such as 
economics, cultural requirements as well as gendered education. Although government 
initiatives such as UPE and USE have made more girls attain education up to primary 
and secondary levels, the initiatives have not been applied to make girls get the same 
access to tertiary education. The poor tertiary enrolment rate among girls is quite wor-
rying considering that higher education has become increasingly significant towards 
getting a long-term economic prospect. The results indicate that there should be policies 
that proactively promote the involvement of girls in tertiary education by offering them 
scholarships, recruitment programs, and vocational training exercises. Vocational edu-
cation, especially, might present the other road that the girls may take, giving them skills 
that would be directly used in the labor market and increasing their financial autonomy. 
In addition, to enhance access to higher education among girls, it is necessary to deal 
with the cultural requirement that girls must marry once they are out of secondary 
school.

4.4.5  Government and NGO interventions

Governmental policies such as UPE and USE have gone a long way to raise the enrol-
ment among boys and girls. Nonetheless, these policies have not done very well in curb-
ing the structural problems that help in increasing the number of girls dropping out 
of schools particularly in rural areas. The results indicate that enrollment is growing, 
but retention is a problem among girls, which implies that more specific and contex-
tual measures are required. Some of the NGOs like BRAC and Save the children have 
initiated programs that assist girls in education, particularly in the rural regions. These 
are vocational training programs, financial assistance programs and even gender sensi-
tive education programs which although they have some successes have been limited in 
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scope and reach. The paper highlights the importance of increased cooperation between 
the government, NGOs and the local communities in designing and implementing the 
scalable interventions that target multi-faceted obstacles that girls are confronted with 
in school. It may involve combined interventions involving educational support and 
economic empowerment as well as community-based advocacy to transform culture to 
accept education among girls.

4.4.6  Synthesis of findings

The analysis of the findings of this study supports the conclusions of the earlier investi-
gations and such institutions as UNICEF and UNESCO and proves that girls in Uganda 
have a very high number of barriers to receiving and finishing their education that are 
overlapping. These obstacles are economic, socio-cultural and structural and stake-
holders should deal with them using a multifaceted approach. The results indicate that 
although some gains have been realized regarding enrolment, there are still a lot of chal-
lenges, especially with regards to retention and completion. The study is relevant to the 
existing body of knowledge since it focuses on the significance of localized interven-
tions that consider regional and cultural variations. It also emphasizes the importance 
of integration and using educational activities together with more global socio-economic 
empowerment methods with girls and their families. It is only by a combination of such 
a strategy that Uganda can expect to record any meaningful gains about the educational 
outcomes of girls and the gender gap in education. Although substantial gains have been 
realized in enrolling girls in Uganda, stakeholders still have a lot to do to deal with the 
causal factors of school dropout especially in rural and non-privileged areas. The results 
of this study highlight the importance of the intervention that would be specific in terms 
of addressing both the economic and socio-cultural hindering factors for girls to remain 
in school and finish their education. Through the ongoing attempts to add to the activi-
ties of governmental programs and non-governmental organizations, Uganda could take 
a step in the right direction and be able to provide gender equality in education and 
empower girls to fulfill their potential. Taken together, these findings show that while 
Human Capital Theory explains the long-term value of educating girls, it is the inter-
action of social norms, gendered power relations, and capability constraints that better 
accounts for the barriers documented in this study.

The synthesis of findings indicates that despite significant policy gains, gender dis-
parities persist across regions. The following discussion integrates these findings with 
broader literature as this study has found out that even though the education sector in 
Uganda has improved a lot, there are still very high levels of gender gaps in school com-
pletion, retention and the number of girls enrolling in tertiary institutions. The regional 
pattern analysis between 2000 and 2024 provides that despite the relatively high second-
ary completion rates in the Central region (Kampala), girls in the Northern, Eastern, and 
South-Western areas of Uganda still have significantly worse results [42], UBOS, [38]). 
This is in line with Bindeeba et al. [9] and Ochen et al. [28] who point out that disparities 
in education access in the region are exacerbated by variations in post-conflict recov-
ery, poverty, and the local cultural norms. The persistence of early marriage and teen-
age pregnancy reflects limitations of Human Capital Theory in the Ugandan context, as 
Social Norms Theory better explains how community expectations and patriarchal pres-
sures override the anticipated economic returns of continued schooling.
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Socioeconomic situations are a superior factor that determines the level of education 
among girls. The results provided by the Uganda National Household Survey (UNHS) 
conducted by UBOS [38] and World Bank [45] reveal that the first reason of school 
dropout is financial constraints, especially in rural and low-income families. This will 
corroborate [4] who found out household poverty and lack of affordability of school fees 
are reliable predictors of female school dropout throughout Uganda. These challenges 
remain to be persistent, which implies that despite the positive effects of the Universal 
Primary Education (UPE) and Universal Secondary Education (USE) programs, govern-
ments and households have not fully covered hidden costs like scholastic materials, uni-
forms, and sanitation needs (MoES, [22]). The researchers also established that teenage 
pregnancy and early marriage still frustrate the educational advancement of girls, espe-
cially in Northern and Eastern Uganda. Lack of socio-cultural practices and restricted 
reproductive health education being identified as one of the causes of school dropouts 
among adolescent girls (Maureen et al., [20]; [42]), this issue poses a serious challenge to 
the education sector. Child marriage in Northern Uganda is widespread [28], whereas in 
the Central region, child marriage is not a major issue, hence the dropout rate is nearly 
twice as high. This local disparity evidences the interplay of the gender-related norms 
with the economic vulnerability and supports Ainsworth (1996) in stating that educa-
tion and gender roles are closely tied with the socioeconomic status and fertility rates. 
The findings on GBV align more closely with Gender and Development (GAD) per-
spectives, which highlight how unequal power relations within households and schools 
restrict girls’ agency and contribute to school withdrawal despite formal educational 
opportunities.

As the tertiary enrollment analysis (Fig.  3) shows, there is a gradual yet constant 
growth in girls’ enrolment between 2% in the year 2000 to approximately 5.5% in the 
year 2024 which is compared to the growth of boys between 3 and 7%. The fact that 
this improvement is a national advancement is true but the existing gender disparity in 
higher education implies that there are structural inequalities in the transition between 
secondary and tertiary education [41]. Kakuba et al. [14] also made similar observations 
and explained the nature of these disparities by limited access to funding, cultural ste-
reotypes towards female education, and the necessity to commit them to childbearing 
roles. The findings also shed light on the advantageous impact that governmental and 
non-governmental interventions have on the retention rates. Implementation of UPE 
(1997) and USE (2007) programs has resulted in slight changes in the school participa-
tion, especially in urban districts [41, 45]. Nevertheless, Bindeeba et al. [9] and World 
Vision [46] mention that these interventions are usually restricted due to unequal dis-
tribution of implementation, focus on gender-sensitive support mechanisms. The role 
that NGOs and community-based organizations have been playing in filling these gaps 
has been significant especially in enhancing menstrual hygiene management, counsel-
ing, and mentorship programs (Saleem et al., [31], Poharel & Chaudhary, [30]). The 
weak transition of girls into formal employment supports critiques of Human Capital 
Theory, suggesting that labour market segmentation and unpaid care burdens, empha-
sized by GAD and Capability approaches, limit the practical returns to girls’ educational 
attainment.

Overall, the evidence can indicate that educational inequality in Uganda is a complex 
issue that is caused by a complex of economic, social, and cultural reasons. Although the 
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enrollment and completion rates have increased in the country, there are still regional 
disparities, teen pregnancy, and financial hardship as major obstacles towards equal 
access. The solution to this gap must be holistic in nature where economic empower-
ment of the households, gender responsiveness and community involvement are incor-
porated. The growth of the government-NGO collaboration and increasing specific 
interventions in vulnerable areas can also contribute to the development of the coun-
try according to the Sustainable Development Goal 4 (Quality Education) and Goal 5 
(Gender Equality). The tendency of households to prioritise boys’ education, as seen in 
qualitative data, reinforces Social Norms Theory, which explains how deeply embedded 
beliefs about gender roles shape educational investments regardless of the economic 
benefits posited by Human Capital Theory.

5  Policy recommendations
The policy recommendations below are aimed at resolving the main challenges to the 
education of girls in Uganda, depending on the results of this study. These recommenda-
tions aim at actions that are both realistic and specific to Uganda that can be done both 
in short and long term to ensure that the education outcomes of girls, especially in rural 
and marginalized areas, is improved. Each recommendation also has the proposed lead 
implementers, estimated cost, as well as indicators to be used to measure progress. Cost 
estimates are indicative and based on scaling typical unit costs from existing govern-
ment and NGO programs (e.g., per-student capitation grants and community sensitiza-
tion campaigns), rather than detailed budget modelling.

5.1  Increase financial support for girls’ education

Given that 53.8% of girls who leave school cite financial constraints as the primary rea-
son (UNHS, 2024), targeted financial support is critical as this provides selected finan-
cial aid to support girls with middle- and low-income families, which is inclusive of 
school fees, transport, and other unnoticed education expenses. Some of the solutions 
suggested including the introduction of a national scholarship program on girls espe-
cially in rural and conflict-prone areas, the introduction of a fee-free school program to 
low-income girls and provision of a small amount to offset other expenses such as school 
textbooks. These measures will be carried out by the Ministry of Education and Sports 
(MoES), Uganda National Council on Higher Education (UNCHE) and local govern-
ment education departments, and the cost of the measures is estimated at about UGX 
50 billion per year. Such indicators are the number of scholarships given out, the rate of 
increased enrollment and retention of girls and a decrease in the number of girls drop-
ping out of schools on financial grounds.

5.2  Community-based education and awareness programs

National statistics showing that 24% of girls aged 15—19 are pregnant or parenting, and 
that 43% of women were married before age 18, confirm that early marriage and teen-
age pregnancy remain major drivers of school dropout. The use and application of com-
munity-based programs will be paramount in transforming the societal thought process 
towards girls’ education especially in child marriage and teenage pregnancy. This can 
be done with the help of media campaigning, educating the leaders of the community 
to promote the education of girls and conducting parents and guardians’ workshops. 
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These efforts will be spearheaded by the Ministry of Gender, Labour and Social Develop-
ment (MGLSD), the Uganda National Bureau of Standards (UNBS) and the civil society 
groups (CSOs) together with the BRAC and Save the Children and the estimate cost of 
the activities will be UGX 20 billion annually. Measures of those will involve the number 
of communities accessed, the decrease in the rate of child marriage and teenage preg-
nancy, and the increase in the enrollment and retention rates of girls in the target areas.

5.3  Expand vocational training and alternative education opportunities

The evidence indicates that although enrollment has improved, limited career guid-
ance and few pathways to vocational training restrict girls’ transitions from school to 
meaningful employment. Increasing vocational education programs as an alternative to 
traditional academic education is crucial to girls especially in the under-served regions. 
This would involve the creation of vocational training centers, collaborating with local 
companies in the form of internships, mentoring and rewarding schools that incorporate 
vocational training in the school curriculum. This will be put into practice by MoES, 
Uganda Investment Authority (UIA), and local businesses with an estimated cost per 
year being UGX 30 billion. The measure of success will be in the number of vocational 
centers, enrollment rate of vocational programs and the number of girls who move to 
employment or entrepreneurship.

5.4  Enhance school safety and address gender-based violence (GBV)

Findings from Rukungiri and Northern Uganda indicate that gender-based violence, 
harassment, and unsafe school environments frequently lead to withdrawal from school, 
underscoring the need for stronger protection mechanisms. There is a need to fortify 
efforts to make schools safer places for girls. They include countrywide teacher training 
on the need to identify and act in case of GBV and harassment, centralized reporting 
points, where the girls can report, and gender sensitivity training to the education staff. 
This initiative is going to be spearheaded by MoES, Uganda Police Force, CSOs, and 
health and social welfare departments with an estimated cost of UGX 15 billion annu-
ally. The results that can be measured are the number of schools that have adopted anti-
GBV policies, the reduction of cases of GBV that are reported and the number of girls 
who will have stayed in school because of enhanced security.

5.5  Scale up government and NGO partnerships to improve girls’ education

Study findings show that long distances to school, inadequate sanitation, and over-
crowded classrooms continue to undermine attendance and learning outcomes for girls. 
The government and NGOs should empower their partnerships to scale up effective 
programs. Some of the measures include establishment of a coordination body at the 
national level, increasing effective programs led by the NGOs like vocational training 
and provision of financial assistance, and diversifying the activities to encompass more 
regions. This will be implemented by MoES, MGLSD, BRAC, Save the Children, and 
other NGOs with the cost projected to be UGX 40 billion in a year. The indicators will 
be the number of NGOs undertaking partnerships, how many more girls are benefiting 
through such programs, and how the retention rates and graduation rates in the rural 
areas have improved.
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5.6  Educate on gender-sensitive pedagogy and curriculum reforms

Qualitative evidence from multiple studies highlights menstrual stigma and inadequate 
sanitary facilities as significant contributors to absenteeism and dropout among adoles-
cent girls, therefore the gender-responsive pedagogy, classroom inclusivity, and men-
strual health management modules should be included in teacher training. Curricula 
must be reformed to incorporate gender studies, mentorship aspect and life-skills edu-
cation by the National Curriculum Development Centre (NCDC) and the Ministry of 
Education and Sports (MoES). There should be continuous professional development 
workshops conducted every year where teachers should be provided on gender-sensitive 
instructional techniques. Projected yearly expenditure: UGX 10 billion. Measures of suc-
cess will be the better scores of gender sensitivity in school audit and adolescent girl 
retention.

5.7  Improve data collection and monitoring for girls’ education

The findings reveal significant data gaps and inconsistencies across national surveys 
and reports, particularly in tracking girls’ progression, regional disparities, and dropout 
causes, demonstrating the need for stronger data collection and monitoring systems to 
guide evidence-based interventions. To monitor the progress of education of girls, it is 
important to improve data collection and monitoring systems. This includes enhancing 
data collection systems at UBOS and MoES, creation of a national monitoring and eval-
uation system, and creation of an online system to monitor in real-time. The spearhead 
of these actions will be MoES, UBOS and local government education offices, with the 
costs being estimated at UGX 10 billion annually. The availability of the up-to-date dis-
aggregated data, the enhanced monitoring of the dropout rates and intervention efficacy, 
and the greater utilization of the data to make policy decisions and develop programs 
will be considered a success.

6  Conclusion
This study discusses the endemic issues of girls’ education in Uganda, and how the 
country has been facing a lot of socio-economic and cultural barriers which prevent 
girls attending and staying in school and finishing their education. Although significant 
advances have been made as educational access has been enhanced by such programs as 
Universal Primary Education (UPE) and Universal Secondary Education (USE), gender 
disparities are still evident, and in more rural regions, girls are still disproportionately 
impacted by financial limitations, culture, and gender-based violence (GBV) which con-
tributes to dropout by creating unsafe school environments and triggering early mar-
riage or pregnancy issues on their education.

The results of the current study require a sense of significance of the need to deal with 
both institutional and societal obstacles to allow girls to study and graduate in their full 
capacity. Although the enrollment of girls has improved, the retention and completion 
rates are worrying where only the percentage of girls that finish the upper secondary 
education, and enrolment in tertiary education is only that stated above. Early marriage, 
teenage pregnancy, financial challenges, and cultural expectations remain some of the 
factors that hinder the academic performance of the girls in Uganda. These obstacles 
restrict the potential of a person but add to the larger social and economic inequities in 
the nation.
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The analysis shows that although the government policies have gone miles in ensuring 
higher access to education, they have failed to effectively deal with the underlying rea-
sons of gender inequality in education. Monetary and socio-cultural barriers, especially 
the latent costs and early marriage and teenage pregnancy are also a point of concern 
that requires specific intervention. Another issue the study brings out is the necessity of 
greater interlinkage and holiness whereby families are supported financially, awareness 
programs conducted at community level and more focus given to vocational and techni-
cal training to offer girls alternative ways of succeeding.

A significant step to make is to go beyond national enrollment rates and pay attention 
to the difference by region, especially in rural and marginalized locations. Gender sensi-
tive policy, more funds in education and a greater focus on the necessity of education of 
girls on the community level are the important steps to overcome the gap in education 
between males and females. The willingness of Uganda to achieve the requirements of 
the Sustainable Development Goals (SDGs) especially SDG 4 (Quality Education) and 
SDG 5 (Gender Equality) should be approached with a more coordinated action that will 
help in eliminating these barriers and give girls an equal chance to succeed in their aca-
demic and career opportunities.

To sum up, this paper confirms that the education of girls is not only a personal prob-
lem, but a national one and it can lead to larger social and economic progress. The 
advantages of educating girls are numerous in nature, with better health conditions, 
empowerment of the economy, and equality of gender being part of the general devel-
opment of society. Likewise, such goals cannot be accomplished without tackling the 
underlying structural obstacles that keep on denying girls access to education and edu-
cation itself. The suggestions herein presented are a roadmap to policymakers, educators 
and communities to help them to establish an environment where all girls in Uganda 
can receive the education they deserve hence being part of long-term development and 
prosperity of the country.

7  Appendix A
7.1  Data sources and definitions

See Table 2
The data used in this study were compiled entirely from secondary and publicly available 
sources. Table 2 below summarizes the key datasets and their characteristics.
Table 2  Summary of data sources
Dataset/source Type Years covered Key Indicators References
Uganda Bureau of Statistics 
(UBOS)—Statistical Abstracts, 
2018–2024

Government 
dataset

2000–2024 Enrollment, dropout, 
completion rates

https://
www.ubos.
org

UNESCO [41] Education and 
Gender Equality Report

International 
agency data

2018–2024 Regional enrollment, 
GER/NER by gender

https://
www.unes-
co.org/en/
education

UNICEF [42] Education in 
Uganda: Challenges and 
Progress

International 
agency data

2019 – 2024 Dropout causes, early 
marriage, GBV

https://
www.unicef.
org/uganda

World Bank [45] Child Mar-
riage, Early Childbearing and 
Low Educational Attainment

International 
agency report

2000–2024 Economic cost of child 
marriage, education 
data

https://
open-
knowledge.
worldbank.
org

https://www.ubos.org
https://www.ubos.org
https://www.ubos.org
https://www.unesco.org/en/education
https://www.unesco.org/en/education
https://www.unesco.org/en/education
https://www.unesco.org/en/education
https://www.unicef.org/uganda
https://www.unicef.org/uganda
https://www.unicef.org/uganda
https://openknowledge.worldbank.org
https://openknowledge.worldbank.org
https://openknowledge.worldbank.org
https://openknowledge.worldbank.org
https://openknowledge.worldbank.org
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Table 2  Summary of data sources
Dataset/source Type Years covered Key Indicators References
Maureen et al. [20] Impact of 
Gender-Based Violence on Girl 
Child Education in Rukungiri 
District

Peer-reviewed 
article

2024 Qualitative cases, 
secondary analysis

INOSR Arts & 
Humanities 
10(1)
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