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INTRODUCTION and Kessler 1991; Kessler and Swadener 1992). Thus,

. importing early learning programs created in Euesigrn
In .2007’ the Uganda Egrly C.h”dhOOd Devel_opment RC countries where European-heritage norms and appesaio
policy was approved. This policy, together with ﬂljganda development predominate can interrupt the transomssf
Edulcat|on Act (20?8) dbfffecame the basis for stangatioh :nd locally-valued cultural knowledge and practices and
implementation of different ECD services. According : : : :
standardization among other things, started witte thtndermme the diversity of voices, knowledge sosyoeys of

devel t of the Earlv L . d Devel ife and supports for raising children in local ddions in
evelopment 0 € Early Learning an EVEIOPMENt o caiver countries and communities (Canella & Mir2004;

Standards (ELDS) following advice of the fundingeagy. Soto & Swadener, 2002; Stairs, & Bernhard, 20023. Mist
This task is being spearheaded by the Directorfailocation therefore, curb our enthusiasm for promoting umifor

Standards (DES). ELDS technically is supposed ttingu : - - . ? )
what children should know and be able to do aftermethodologles for international comparisons anceim so

participating in preschool education programs (Nemn& called “best practicgs" to cultural Qnd nationahtexts that
Roskos, 2005). Consequently, use of a compreheresitly are fundamentally different from their source (BaD10) .
learning and development standards is supposepr&mote
an effective kindergarten readiness experience rattem
where children are enrolled’ (Scott-Little, Kaga,Frelow,
2003). The ELDS currently being developed in Uganas
guided by international experts, focuses more twdalcbased
standards and ‘best practices’ that are workingl welthe
west. It should however, be noted that declaring@proach a
“best practice” often signifies little more than atha
measurement tool or program model is favoured by
particular stakeholder group, such as the originsatbthe tool
or program (Ball, 2010). It should also be noteat #ven ‘best
practices’ like the Developmentally Appropriate eqazhes
(DAP) in the west has been known for its failureatidress,
among others, issues of culture, context, andithiéations of
a positivist approach (Kessler 1991; Jipson 199d&dener

Currently, in Uganda, there are two categories@DEentres.
The first category is the privately owned and comuiaé ECD

centres in the form of nursery school, kindergartetay care
centres and children’s homes are mainly basedbaruareas.
The commercial ECD programmes mainly use ‘besttimes

from the west, since some of them like to be refkro as
‘international schools’. These schools, since thage

influenced by government policies use school basaadards.

he second category is the local community based EC

programmes usually located in rural areas. Thesgrammes
are controlled by communities with little or no gonment
supervision. It should be noted that there is iasee
establishment these ‘unregulated’ community schdbkst

have their own standards defined by elders, parantd
community volunteers (Uganda Child Rights Ngo Netwo
2007). These pre-schools although termed formaedan
the hours kept and the curriculum and materiald, ubey are
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non-formal in character and remain firmly rooted and
controlled by the communities which are responsifie
building schools and employing Paraprofessionalsyefisl
1992). Some of these communities do not agree sdttool
based standard and feel that formal schooling igela
irrelevant to their lifestyle as it alienate chédrfrom their
communities (Licht, 2008). Even if children wantedattend
‘normal’ school, their domestic duties conflict tvitschool
attendance, yet these duties are essential to fhmiily's
survival (Licht, 2008).

With this advice therefore, in developing a compreive
early learning and development standard for Ugamdhat
will stand the test of time, DES must make cultyratental
expectations the core of standards. This is becaCigkural
sensitivity” is common advice in the field of eadhildhood
learning and development, and few would argue viith

community schools were purposively selected antigieeints
selected from them.

Sample

Parents who had children in the 3 years and 5 yages
categories were purposively sampled with the hélihe area
early childhood focal point officer. In selectiorf elders,
purposive technique was used to sample persontfiddrby
community members as their elder. Likewise, cammgiv
chosen by the community to teach in community chide
centres were purposively selected.

Todsfor data collection

The major tool for data collection was the struetlr
interview. This was used because most of the rekgua are

(Gonzalez-Mena & Eyer, 2004). Also, parents who arenot very literate. The interview also allowed tesearcher to

expected to implement these standards must fingteagith
them since they are their children’s first and magportant
teachers (Scott-Little, Kagan, & Frelow, 2003). use of
cultural parental expectations, we shall be recggi that
indigenous African ECD systems possess logical revtoe
and purposive consistency, which deserve investgat
discovery and enhancement rather than neglect eamlre
(Pence & Nsamenang, 2008). Available researché&ganda
have not focused on parental expectation of thieidien’s
early learning. They have instead focused on mettfod
teaching used in indigenous education and not tiresrmt
methods parents expect teachers to use to teaictcliildren
(Ssekamwa, 1996). Others have only focused on atdsdo
provide guidance for responding to education needsisis
and post-crisis environments (Sullivan-Owomoyelz0)&) and
stories that have lessons in shaping charactempermdoting
children’s education in specific social values (Gaonwa,
2004).

Producing a whole child, therefore, in the Africamtext calls
for comprehensive early learning standards thafudec
indigenous knowledge epistemologies in skills afeitdlearn
in schools which are critical for the survival dfildren and
families (Ng'asike, 2011). This should be done eysitically
by drawing indigenous knowledge because ECD inteives
in Africa are more successful when built on lodwelrt foreign
knowledge (Ball & Pence, 2000; Pence & McCallum, 4;99
Pence & Marfo, 2004). This study, therefore, sdeksxplore
the common cultural parental expectations that dgan
parents treasure as standards so that it can inBE® on
what direction to take in order to develop an ataiglp and
usable early learning and development standardddanda.

MATERIALSAND METHODS

Research design

A cross-sectional survey research design was usedltect
the opinion of different categories of respondeiitse study
was conducted
information that is representative of the majorioeg of the
country. While in each region of Uganda, the dis¢rithat
form each region were identified. From the dis&;ictlO
districts were randomly selected using the lottegthod. This
brought the total number of districts to 40 frome tfour
regions. While in each district, communities thaavén

probe into areas that were not well understoodespandents
in a given item. The design of the tool is as folo

Parental expectationsThis comprised of simple questions
that sought to establish parental expectationef thildren at

3 and 5 years. The items were organized underdlfering
sub headings: What children should be taught abdich
development expectations for children at 3 yeard an6
years, teaching methods to be used when teachitigerh

Procedurefor Data Collection
Data collection was done in two phases.

1. Preliminary InvestigationPreliminary investigation was
done in the intended area of study to gauge acmeshe

samples and to pre-test the tool. A total of twepsents were
approached to pre-test the tool. After pre-testihg,tool was
analyzed and necessary modification made to makeady

for data collection.

2. Data Collection: Data was collected from purposively
selected parents who had children of 3 years aabsy From
among these parents, only those parents who éither their
children in community based centres or those wrepkbeir
children away from school were selected. The idiexti
parents were asked to come to one convenient plhese
they were interviewed. Either mother or father ihet
household was selected depending on their avatiakir the
interview.

Data Analysis

A master sheet was prepared for coding and scordigdiual
responses. Similar ideas were categorized to igentie
expectations and their frequencies and percentagesded.
From the tables, content analysis was done. Des&ip
analysis of data was then done thematically.

in the four regions of Uganda to get

RESULTS

Results from this survey, along with explanatiofsvbat is

referred to in the tables are presented below. @hts was
collected from a very small section of parents gahda and
is being used to show that there are other setaoflards that
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need to be carefully considered as we develop tmty e
learning standards. A broader study including nyoseents
especially at the age validation may show furthesults to

improve the draft early learning standards. A taifl160

participants were reached in this study (See TahleThese
included parents, elders and community teachers.

Table 1. Participants in the Study

Region Parent Elders Community Total
caregivers

Central 20 1C 1C 4C

Easter 20 1C 1C 4C

Northern 20 1C 1C 4C

Southerr 20 1C 1C 4C

Total 80 4C 4C 16(

A total of 80 parents, 40 elders and 40 commuregchers
were reached and participated in the study. Pamtkose
children in the age category identified were ineldd the
elders whose opinions are followed by the parents the
caregivers who take care of the children while parelo their
daily business.

Parental expectations of children at 3 years

Results from the survey show that parents haveerdifit
expectations for their children at the age of Irydaee Table
2). Parents expect children at the age of 3 yenefféctively
communicate their needs, socialize with peers,
appropriate toilet habits, recognize familiar peojh their
environment, identify themselves and
environment.

Table 2. Parental expectations of children at the
age of 3years

Expectations Frequency Percentag
Communicate needs effectiv 4& 28.1
Socialize with pee 37 23.1

Show appropriate toilet hakt 28 17.t
Recognize people in the environm 2C 12.t
Identify themselve 1€ 10.C
Recognize their environme 14 8.8

Total 16( 10C

Most of the parents interviewed (28.1%) expectedirthe

children to be able communicate their needs mdeetiie by
the age of 3 years. They also expect these childoen
understand common sign language used in their@mwient,
and be fluent in their mother tongue. Childrenhés age are
also expected to socialize with their peers andehelese
friends. If a child fails to go out with these pgesuch a child
is considered immature or spoilt by the parentsemta also
expect children by the age of 3 years to show gpjate toilet
habits like using the toilet/latrine independentiiganing self
after using latrine/toilet, and dressing after gdigilet. At this
age, parents also expect their children to recegn@mmon
people in their environment beyond family memb&sach
people may include local leaders, religious legdeaeegivers,
vendors, neighbours and relatives who do not livithé same
home with them. By the age of 3 years, parents axiheir
children to tell who they are by gender, age, name tribe.
Parents also expect the children to tell the naofeshe
parents, and where they live.

recognize rthei

Children by the age of 3 years are expected to ktimeir
immediate environment and what is done in diffelaneas in
their environment. They should be able to move frone
location to the other easily without getting lost.

Parental expectations of children at 6 years

By the age of 6 years, parental expectations of tfeldren
changed as shown in Table 3.

Table 3. Parental expectationsof children at 6 years

Expectation: Frequency Percentag
Respect elde 33 20.€
Clean sel 2t 15.€
Home chore: 1¢ 11.€
Effectively communicate in loci 18 11.2
language

Know their Culture 17 10.€
Socialize with pee 1€ 10.C
Defend sel 1€ 10.C
Have an income generating pro, 1€ 10.C
Total 16( 10C

Most of the parents (20.6%) expected their childiethe age
of 6 years to show respect to elders. Respect &uibline
came out very strongly as parental expectationhdfien at
the age of 6 years. Parents emphasized that ttiisastage
that a child has to show respect which is integuteas
discipline. Respect here includes; appropriatetgmgeuse of

shoWppropriate language when talking to elders, being

appropriate posture like kneeling for girls or bogifor boys
and avoiding looking in the face of an elder
communicating with him/her. Parents emphasized dhdhis
stage, children can now tell right from wrong amhérefore
corporal punishment should be encouraged to enthae
unwanted habits are discouraged as early as pessidlerms
of personal hygiene, parents interacted with exgkdheir
children by the age of 6 years to bath alone wittte lor no
help from adults. These children are expected tsthitheir
teeth, comb their hair, wash their face, apply \iaseon
themselves and dress themselves. In case of ithhéaey are
expected to report their condition to their paremtguardians.
They also expect them to dress their beds, wash fihats,
stockings and handkerchiefs.

Parents emphasized that by the age of 6 years,ettggcted
their children to participate in doing home chdiks fetching
water, participating in cleaning the home, runnergands,
minding younger siblings, participating in farming tending
to livestock, and cooking light foods. In fact, @ats noted
that people in the community would be surprised ifarent
was seen going to fetch water when she/he has ychihyen.
This is because things like fetching water, mindsilgings
and looking after domestic animals is a reservecfoldren
from the age of 5 -15 years. Effective communicatio the
local language is another critical parental expémta They
expect the children not only to be fluent in thébcal
languages but also understand and use sayingsrpsy\and
terms. In most cases, parents take pride in usiogepbs.
They are therefore disappointed if their childreanmot
interpret the proverbs or act according to showy thave
understood the proverb or saying.

when
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Show an understanding of common cultural practikesheir
totems, cultural regalia, dressing, greetings, iatidn
ceremonies they are to participate in, common mnealic
plants, traditional food dishes unique to theirtand, use of
various instruments, equipment or utensils in tHeime.

bush to hunt. While there, a wheel would be rolledheir
direction to symbolize an animal to be speared. dilel who
spears it would be considered a better huntertferday. In
every learning situation, parents expect the taatbefirst
demonstrate a skill to be learnt as children wafdter the

Socialization with peers was also named as a mdrentdemonstration, the children are then expected taolam

expectation of children by the age of 6 years. marexpect
their children at that age to belong to an age gmeithin their
environment. These peers are seen as positivengiuto the
child depending on what behaviour they promote ¢hild is
not seen to be in the company of his/her age grsugh a
child would be labeled anti-social. By the age iof wears,
parents also expect their children to show skillself defense
for example, a child is expected to report anydence that is
harmful to him/her to adults, raise alarm or resptmwarning
signs shown in the community, avoid company of tdul
unless told to be with them, show some fightindlskand
bravery especially boys, by participating in modghts.
Children by the age of six years are also expebtedheir
parents to show initiative of starting their owncome
generating projects. For example parents usualbcate to
the child a personal chick to rear, a calf or agar This child
is then given the responsibility of taking caretludt item as
his/her own. In the end, whatever proceeds that el
generated from the sale of that item/animal willldfe to the
child to decide what to do with it. Children whollwiot take
the initiative to make follow up for the items allied to them
by their parents are always seen as a disappoihttoetie
parents. Survival of children’s projects is alsersby parents
as prediction of the child’s future success owfailin life.

Parental expectations of methods of teaching

Parents interviewed expected their children tocwght and
helped to learn in different ways as summarizetaible 4.

Table4. Parental expectation of approachesto learning

Expectation: Frequency  Percentag
Apprenticeshif 65 40.€
Simulations 38 23.¢
Demonstratior 23 14.4
Project 21 13.1
Discovery 08 5.C

Stories 0E 3.1

Total 16C 10C

Most parents (40.6%) expected their children tonléarough
apprenticeship. Parents believed that children dvdebrn
better if they worked together with a skilled perso a real
life situation like pottery, vending, motor garadarm, or
carpentry workshop. Most
withdrawing their children from school took themstay with
people they admired. They believed that as thed cbtihyed
helping such a person, the child would also be tbkcquire
the skills of the person and later in life statiusiness project
that is similar to the one of the trainer. The ptsealso
believed that through apprenticeship, children walée to
immediately see and appreciate the benefits ofadurcin a
real world. Parents also expected their childrefeaon better
through simulations. In the simulations, parentfgured their
children to be put in situations that are very nezal life
situations for them to learn. For example, in thesec of
hunters, children would be given small spears akdrt to the

Parents were not happy with teachers who simplyediery
thing for their children without letting them exparce
‘tough’ situations. For example, if a child fell wp, the
teacher is expected to first ignore him/her andthet child
cope alone instead of rushing to it. The parerds atanted
teachers to use guided discovery for teaching @mildThey
believed that it was not good to do everything dbildren.
Parents wanted teachers to provide opportunitgtiddren to
discover how certain things work on their own asglaas
safety is ensured in the process of discovery. Agag of
improving children’s mental capabilities, reasonirand
passing on information from adults to children,gues argued
that it was not a good idea to tell children plécts. They
wanted children to be told information in parablegse
sayings or through stories to stimulate their meatdities.

DISCUSSION

If far reaching decisions will be made basing oriyelaarning
standards, it must be done right. This thereforlls dar
careful considerations of all that we stand for amdude
them in standards that are comprehensive, accontivedad
inclusive of all children. The following discussi@idresses
the issues and policy implications for them.

| ssues

Whereas school based standards emphasize moretigegni
aspects taught within the classroom, parental staisd
emphasize socio-cultural, life skills and moral dabur.

Most activities revolve around local environmentsers
outside the school in form of hunting of birds asguirrels,
fishing, swimming, milking of goats, boat buildingree

climbing, basketry, fruits gathering and storied aygames
(Ng'asike, 2011). The erosion of culture in Africahildren

therefore, begins in preschool education whichinaes to be
in the hands of the missionaries and NGOs whichatpeas
custodians and agents of western Euro-Americarureulin

Africa (Prochner & Kabiru, 2008). Thus continuedigtence
on school based standards alone implies that Afrataldren

will continuously be alienated from their culturéhigh the
school based system perceives as barbaric, argbraiditive

and the cause of cognitive deficiency in schooldchih (Dyer,

2006; Ntaragwi, 2004).

of the parents who were

The core of the African early learning and develeptn
standards should be hinged on cultural and parstaatards
that have withstood the test of time. The cultetaticulum in
itself is very rich and broad covering ten focusedas that
include livestock education, crop production, peé&med
security, human health and other relevant subjécisht,
2008). The school based school based expectatmiteiag
proposed in the ELDS revolves around only five fadiareas
that include physical and motor development, soeciall
emotional development, approaches toward leartamguage
development, cognition and general knowledge (Sdtite,
Kagan, & Frelow, 2005).
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The new ELDS, if it has to be respected, must bicad in

nature. It does not matter even if the processisgoguided
by an international expert from the west. The feddition of

brand-name programs touted as “best practices"dbasehe
authority of Euro-western science or simply on pasive

marketing of training, toys, tools and teachinghtéques

(Fleer, 2003; Kincheloe, 2000) must not be allowkthst

parents consistently have differing ideas from sthion what
the curriculum should encompass (Freer, 2009). This
because ideals of the west that have been traedfen

African schools are not necessarily African ide&srents,
currently, are still willing to take some childreo these
schools as they argue that it is better to stanti wio legs

(Kratli, 2001). This may, however, not continue fong if

these schools continue teaching meaningless comtentake
children fail national exams because the knowleggeed is
school culture or middle class urban culture thatnbt

culturally relevant to their ways of life (Ng'asike011).

This study established that there were some difta® in
focus between parental and school based stand@dse
difference may be attributed to the fact that chiédring
practice in most communities including Uganda isreno
‘controlling and ‘authoritarian as it is embedded in a

involvement of all stakeholders at different stagesead of
insisting on one perspective. The Directorate ofidation
Standards is using across section of ECD profeasidnom
different school based institutions to draft theDEL Later,
selected parents and community leaders were askédok
through’ a 100 page document in 30 minutes to fsieeaters

for their expectations in the content validationhisT
experience alone tilts the draft standards largekyards
school based expectations with little parental etqi®ns as
the design dictates. This will not help us in Ugand
Experience shows that parents desire schools that
accommodate learning differences rather than priognoa
“one best system” approach (Davies & Quirke, 200%)us
parents will always choose schools that addressr the
aspirations for their children (Pinar, 2004; Yang<&yaardi,
2004). DES must go back and make this process more
participatory by allowing parents in the rural aremiginate
their ideas and document them so as to form the ebthe
standards. The experts can come later to refinestdnedards
into identified categories and areas. This involeatrwill also
works as an endorsement procedure of the standayds
different stakeholders and lay a good foundation |&der
implementation and sustainability (Bodroea,al.,2004). The
current trends in early childhood development parepts as

cultural ‘tradition’ that European Americans in the west dotheir children's first teachers and should arrapgeschool

not necessarily share (Sharma, Vaid, & Dhawa@04)
Therefore, in order to help the process and gdbyrtormal’
trends, there is need to blend the two standarts ame
comprehensive hybrid that favours African diversifihis
blend of indigenous knowledge in the standards enlsure
endorsement and respect of the standards by all &\ice
providers in most African communities. Use of thigproach
will also prevent early learning standards fromdming more
specific to preschoolers, but rather aimed at yocinidren
more generally (Lara-Cinisomo, Fuligni, Daughertiowes,
& Karoly, 2009). Otherwise, if DES goes a head &oalises
on school based standards alone as it seems tostbwols

learning at home to prepare them for the classr(®eckert,
Strom, Strom, Yang, Huang & Lin, 2004). Use of trass
root parents in identifying what standards theyeexmpf their
children works to moderate their expectations sb they do
not underestimate or overestimate the learningnpieleof
young children (Bodrovaet al, 2004). Also, since children
belong to communities in the African context, itingportant
to engage families and communities in discussibashelp to
shape (early learning) standards (Bodr@tal, 2004).

Conclusion

implementing the school based standards alone mes faThere are no more such things as ‘best practibes’dan be

larger societal, cultural, and ideological proble(Bghubert,
1986).

Parents in this study were concerned that someokcheere
eroding their culture by ‘drilling’ their childrewith western
culture. Some of these schools, instead of focusing
promoting African heritage, revolved around uselifferent
unregulated media other than close child-adult ramt#on
(Dodge, Petit, Bates, & Valente, 1995). Parentplesized
that their children should be more exposed as earlyossible
to their cultural heritage and way of life. Theyres®opposed
to over academic programmes that were being impitedan
some schools. Parents want school programmes tmdre
relaxed, and dwell more on cultural aspects. Tingirg is in
line with that of Kontost al. (1994), who found that parents
prefer family-based programs that are more flexibl®ut
children’s schedules and formal learning activitieend
provide more positive adult-child interactions. Tefere,
failure to recognize and mesh co-existing ECD hgss in
Africa today into culturally meaningful and conteatly
appropriate service systems will be a major impeditrto
providing African children with a good start indi{Pence &
Nsamenang, 2008). The process of developing
comprehensive and an acceptable early
development standards requires constant consuisatamd

used as one template to solve ECD related issuescaw all
experience different childhoods and end up with edteb
childhood. In the African context, cultural and eaal
expectations should be the foundation up on whidoal
based expectations can be blended. If this is daeeshall
have a comprehensive standard that will be widebepted
and respected by all stakeholders. Use of suctdatdrwill
ensure holistic development of children. While fimgd
agencies are important in providing the necessangd to
kick start ECD programmes and activities, the bersefes
should insist that the funds are not used to ditfe¥tn from
the core of their roles, ‘promoting holistic Africa
childhoods’. Therefore, development of standaekxs to be
done from bottom to top and not the other way roimthe
African context. The technical team and the fundaggncy
can only decide on the domains to be used to c¢ol#c
standards from the grass root parents and other
stakeholders. It is only after this that the techhieam can
start to look at the standards and categorize tiveare they
fit. Otherwise, content validation of already degftstandards
is only done by the elites who are already schaskH biased.
The lower level parents will in most cases agred what has
heen drafted because they do not want to contraugttly

key

learning arplaced people. Constant involvement of communities

standards development raises their awareness onrdlein
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early childhood, incorporates their concerns inldrhin’s
development and becomes part of the standards sardent
and later implementation plan.

Implication for Palicy
Ministry of Education and Sports

Parental standards are different from school batedlards in
nature and emphasis. Therefore, there must be ibedske
policy to have home grown programmes and standidrals
cater for cultural diversity of Africans. Continuédnsfer of
‘best practices’ from the west, especially thosacpces that
have strings attached must be avoided.

Directorate of Education Standards (DES)

It may not be possible to use only one standardefob in
Uganda because of the different cultural

have more specific standards across the sevencatégions
in Uganda so that ELDS can serve its purpose. Sfidhis,
we may continue to impose alien local
expectations within the country from the dominargugs to
minorities.

It is not easy to change the minds of people whee Hzeen
used to doing the same thing for a long time. #réffore
implies that for the purpose of endorsement, liekagnd
implementation,
involvement of key stakeholders at all levels. Thmeyst be
made part of the process as the core team mowvesdirafting
through validation and refining of standards if ttandards
are to be accepted and used.

Communities

The basis of ELDS is that it should contain ourestptions of
our children at different stages of developmenteréfore,
communities who are to use the ELDS must be thecipal
contributors and not experts who have experiendbenvest.
If this is done, it will assure parents that theg amportant
stakeholders and their expectations have beenpacaed in
the early learning standards.

Future Research

Early learning and development standard is stilelatively
new concept in many African countries and commaesitiThis
study was exploratory in nature with the hope DES will

go out and cover more areas of the country so aarefully
identify all the salient Ugandan cultures, bestciices and
expectations by African standards so that they tan
incorporated to produce a more acceptable earlyniteg
standards.

There are still many parents who are refusing ke téheir
children to school for various reasons. It is intaot that
more research in this area is conducted to edtablisir
reasons for keeping their children away from schddhese
concerns are discovered and addressed, it may pedoetter
school enrolment and retention in these communities

and ethnic
backgrounds in it. Rather, after the first drafiere is need to

cultures and

there must be wide consultationsd an
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